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ABSTRACT The student evaluation is a critical aspect of measuring a teacher's performance. Effective feedback methods have 
to be provided to get the feedback from students. Students feedback and evaluation has been a source of motivation 

and also anxiety and anticipation for teachers. Evaluation is of no importance unless the results are interpreted and analyzed and appro-
priate enhancement and improvement strategies are being devised. This paper discusses the different feedback mechanisms and means of 
enhancing student evaluation. The results and methods of enhancements have also been interpreted and improvement are also discussed. A 
small case study is done to study the effectiveness of feedback system and results are discussed.

Introduction
Feedback can be defined as information given by an agent re-
garding the performance or understanding of another. This agent 
could be a teacher, a peer, self or even a book (Timperly & Hat-
tie, 2007). The student feedback is collected through a chosen 
mechanism after which it is evaluated with a view to makes sug-
gestions to enhance the effectiveness of teaching. All institutions 
collect feedback in different ways to improve the quality of educa-
tion given (Brennah & Williams, 2004; Ransden, 1991;  Day, Grant 
& Hounsell, 1998; Marsh & Hocevar, 1991; Murray, 1997). As the 
quality assurance arrangements in educational institutions have 
become formal over the years, so have the arrangements used in 
gathering the student feedback, their analysis, and interpretation. 
This paper aims to discuss some of the common mechanisms

used in gathering student feedback with a view of suggesting 
how they can be improved to enhance the process of teaching.  

Student feedback Questionnaires
Administering questionnaire involves the use of validated instru-
ments consisting of a list pre-set questions given to respondents 
to fill. Most of the questionnaires employ ordinal or Likert scales 
that rates the responses on a numerical scale (such as strongly 
agree, neutral, agree, strongly disagree and disagree). The scales 
consists of 4 or 5 items can be scanned easily to establish the 
measure of dispersion of the responses (Oppenheim, 1992). 
Questionnaires should not be used alone but instead should be 
combined with other methods of collecting information. This is 
because questionnaires do not fully represent the entire student 
fraternity in its entirety hence would be unreliable if used alone. 
Questionnaires are also provincial in terms of breadth and depth 
of information given. This is because, while the questionnaire 
may show that something is wrong, it will not show why (Kem-
ber, Leung & Kwan, 2002). Therefore, a variety of student feed-
back mechanisms is required to unravel the reasons behind the 
problems and suggest solutions. While these are not reasons for 
not using questionnaires, they offer guidance to treat the infor-
mation gathered using questionnaires with caution. 

It should be noted that students may feel unhappy on rating 
the performance of their teachers especially when they feel that 
their responses could be used against them. Hence, in employing 
the use of questionnaire to gather student feedback regarding 
the performance of teachers, institutions should consider the re-
assurance of students regarding anonymity in terms of using an 
independent person to distribute & collect the questionnaires, 
the analysis of the collected information and generally treating 
the results of the performance of teachers with confidentiality. 

Student representatives
Student representatives partake on most of the committees 
which provides a potential  and viable communication channel 
between the students and the staff. This communication chan-
nel between the staff and the students presents several advan-

tages over the other channels. The student representatives can 
input directly into the decision-making process regarding poli-
cies that impact the teaching process with a view to improving 
the teaching effectiveness. The student representatives can also 
provide the perspective of the students about the future by com-
menting on the plans and proposals on programs development 
regarding teaching. This channel of communication is highly 
interactive and being a two-way communication channel, it is 
not limited to pre-set questions like the channel of administer-
ing questionnaires. Compared to another mechanism of collect-
ing student feedback, this channel  is cheap in terms of cost and 
timed required to collect and process the feedback. This has the 
additional benefits of enhancing confidence and leadership skill 
of the student.This mechanism of student feedback, however, is 
costly in terms of training the student representatives and has 
been criticized for the lack of sufficient representation of the 
rest of the students. Hence, this technique should be combined 
with other methods like the discussion groups to overcome the 
challenge of lack of sufficient representation. 

Discussion groups
Discussion groups are provided by few institution as  a way of 
gathering student feedback. In this context, discussion groups 
refer to various ways of gathering qualitative student feedback. 
These include structured group discussion, nominal group tech-
nique, and focus groups. 

Structured group discussion
This discussion technique is used where a large number of students 
is involved. The students first work individually before working in 
groups of increasing size (two, fours, eights) till the whole student 
body assembles to discuss the ideas. The success of this technique 
is ensured by avoiding repetition of tasks along the way but rather 
making the tasks be sequential and offering different challenges 
along different stages of the process (Partington, 1993). 

For example, the students may be required to list to compile 
three best things and three worst things about the study pro-
gram from their individual perspective. At the subsequent stage 
involving groups, the good and the bad aspect are compiled and 
refined as the groups enlarge. At the final stage of the process, 
each group is required to produce a poster for viewing and at 
the final group involving the whole class, each group is  allowed 
to present the list in the poster to the other groups. 

The Nominal group technique
This technique involves only a small group of students of 
around 10 to 12 students. A facilitator has to be involved for 
the purpose of presenting an issue or question to the group 
of students (Partington, 1993). In this technique, each mem-
ber of  the groups notes down his or her own thoughts  with 
regard to the issue at hand. Each student is then required to 
make a contribution about his thoughts to be scrutinized by 
the entire group. After  each idea has been presented from 
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every member, a final list of ideas is compiled and is checked 
for clarification. At this stage, every idea is represented on 
the list after which the group is permitted to evaluate  the list 
on a scale of importance and a consensus in made by voting 
for the most important  idea to the least essential ideas in the 
final list.  

Focus groups
These comprise of a selected group of students (6 to 10) tasked 
with gathering information about the views of selected issues. 
These focus groups are usually run by a facilitator who is not 
part of the teaching staff. The members of the focus groups are 
selected by asking for volunteers or potential members may be 
approached individually either randomly or systematically to en-
sure the focus group is as representative of the student fraternity 
as possible (Morgan, 1988). 

While the discussion techniques are useful whether there is a 
consensus about a particular issue, these methods are costly. 
For example, an institution is  required to hire an independ-
ent facilitator and the time required to collect, analyze and 
interpret the data takes a lot of time. Moreover, the groups 
of students may intimidate the less articulate students and 
anonymity is not maintained. To enhance this the discus-
sion techniques, it is recommended that other mechanisms 
of feedback mechanisms be exploited together with discus-
sion method so as to capture the ideas of the less articulate 
students. The questionnaire is a method of student feedback 
collection is known for maintaining the anonymity of the stu-
dents hence it should be used together with the discussion 
technique.

Case Study
In this study conducted at the Sokoto State university in Nigeria, 
student feedback questionnaires  were used to investigate the ef-
fect of student feedback on the teaching of communication skills 
course. The student feedback questionnaires were distributed to 
the student to respond immediately after the first Continuous 
Assessment Test (CAT) of the course. The analysis of the collect-
ed data showed that the mean teacher rating for the students 
was 3.5 out of 5 points (Figure 1). 

Figure 1: Relationship between Student Feedback and Mean 
Teacher Rating

After receiving the analysis of the data from the student feed-
back, the lecture resorted to improving the teaching methods by 
incorporating the student’s remarks regarding the poor delivery 
of  content during the lectures. Hence, the lecturer decided to 
enhance his teaching process by distributing printed notes be-
fore every lesson and incorporating a loudspeaker in the lecture 
room. When the another study was conducted at the end of the 
semester, the rating of the lecture by the students increased to 
4.3 out of the possible 5.0 points. 

Conclusions
We can say from the case study that incorporation of the stu-
dent feedback into the teaching process improves the teaching 
experience. In this case, when the first study was conducted dur-
ing the mid-semester, after the first Continuous Assessment Test 
(CAT), it was found that the mean teacher rating by the student 
was 3.5 out of 5 points and after the student feedback was in-
corporated, the mean teacher rating from the student feedback 
was 4.3 out of 5 points indicating an increase of 0.8 points. So we 
can say that incorporating the student feedback enhances the 
effectiveness of teaching as has been noted by many research-
ers (Rasden, 1991; Centra, 1976; Marlin, 1987; Zoller, 1992; Marsh 
& Cooper, 1981; Worthington & Wong, 1979; Dash, 1992; Cohen, 
1981; Theall & Franklin, 1991). 

Lastly, it is also important to note that the methods of gathering 
student feedback should be as reliable as possible to make mean-
ingful suggestions from the findings (Wislon, 1986). This can only 
be achieved if the student feedback mechanism is combined with 
others to overcome the weaknesses of each single mechanism 
them to come up with findings that are reliable, demanding of 
limited resources and representative of all the student population. 


